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* Two eleaentarf-grade activities on geography are 
combined. The first activity employs a group discussion approach to 
investigate neighborhoods and residences. Given data about a 
neighborhood/area in Houston^ students ma k-e predictions and express' 
feelings about 'future developments in the axea. The second activity 
investigates urban planning in H6sco¥. ^Issues that are ^^lamined 
include the future o£ cities/ urban sprawl^ the morphology of a large 
city^ and the relationship of people to an urban environment. It is 
\ hoped t£at stjadents learn tq apply the regional method of geograpby 

>.tQ a study of floscow, and that they develop an understanding of their, 
vi;^ local urban environment* Problem-solving a^d inquiry skills are 
^%^uti,lized as teaching techniques. Five investigation questions and 24 
'^^^4cti¥i4;ies are offered. The activi-ti^s described above are two of 12 

(1^..009 tSKA through 150) teacher-developed elementary instructional 
^ -4ctivit4es 17 teacher-developed secondary instructional ^ 
, ac^i^iti^s ..(s6"'1>0a.. 151 through 167) comprising this series on - ^ • 
geography- rela ted » topics^ They are available individually and as 
elementary or sec6ndary sets, fke- materials are intended to help 
teachers in developing ^ units for the classroon. Topics that areji 
oovexed require student inquiry into current problems such a6 land 
" .tise^ development^, pollution^ and population. Hastery of geography 
"skills is empJiasizQd*.^Instracti6nal> approaches include simulations^ 
rol^T plajring^ mapping^ group discussion^ experiential' lenxning, field 
excursions^!;^gaming/ and case studies. (HD) 
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^ " College.of Education, IkjivBrsitV 't>^'T^frtisJ^<a^^^^^^^^^^ • V:'* 

. "Given data o'rf tKe pVeVenl'jstat^s^of 

of Houst6nV i)ai^ic,lpii»$3><sab; Jna^#,;i9?e4^^ 
- expriss feelings j'V&aftdiii^ --the i^^it'iarc' and; ^jiial^tir*^^- -^^^ ,y / 
Jev^pments.iji^^e area;.,- ?srt?5^-qdp:a5tM^ 'then f^^'^otap^^^ ^ 
ideW^wi-tK these ffiacfer:%Vintirm%4i;<it^^^XjBy-el- ^^^^^ 
part^xcapated --in "a similar* ai^ti.v^ty. <DiT^^»^i^,<«^'^^o wil3.:b^^ - : 
' triven to-^he children'^s/p-f&pbse|f .^tioM-.A^ V V 

hanpes. -= , " - ■ • 'lli^V/'Vv :V " ^ 
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"WHO SHOUIX>-'kAVE 'fHS; NEIGHBORHOC*)?^* \ ' j ' 



The maps and pictui:«> ajje of ?m ol4«r: ^nai^Wxprhbod '&ea clpse'-to ^ ^ 
the CBD of Houston.^ Re-c^tlymany homes^arEd. apa^rtaaftnts hav^ bean 9old • W 
l^s or leased for use a's day care centers^ antique shops, insurance offices ^ 
eating esOblishaeot^; and ^a^yariety of individually *owned;apecial si^- 

ovir^r^p. ThP ehjin^e haff dWalleled Houston's rapid growtJi, whicl^in- 




. can'rijUJt to thr..at*te8>entfr n*<te hy-.tfiei re8i<tejrit« anaMefc8?fain«,vrho ^ 
• «c^iV|,ty My.,'&.-the «Jtat«a«p£ Sf pr<^i ai«;. to eflfure enviroianeptal <iuaa.- :. 
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TYPICAL STATEKEKTS KADS BY^feSIGEOT IQWJERS. v ' ' 

Resident A * 

"I see the present phknges as a part of an ejcpanded-iJmer city. We 
yere ^atce cgnff^rh^r^id , a -qiibtirb and nov yeire-pa2*.^o£^tbe-ijaa«r 



•The practical end is a cocBkercieil area* Of coorse, if it vere In 
* the bounds of practical possibility, l^d like to »*e it «tay- a« a cott^ 

plete jieighborbood vith r.esidcnoes. Bat^ it ian't in the cards. ^/>fe' re 
'Xoo closely a^part of the itmei^ city. Change like this happeat^in ^ery 

ci€y, and 1 can*t see us here as an exception to the general ^rule.* 

\Ren\^rtt b ' • - , 

•*Th^ disturbing thing about .this neighborhood is that it*« danger- 
i5us,to step out at night alone, That*8 the greatest change touching 
;tiy life.** ' • • " \ . . > 

: , "I'll nevet forget how I feJLfc the fir^t\tijae J saw the square methl 
/building going up.,^ 'tSee pbptp-of Alabaaia Garage J7 That spot Vbuld have 
made^ a^wdnderful^ apartiaent site, yhich 'is hov we wanted to see Alabaa^i 
Street ^ change V , Vfe were^. equally^ d^s^b^ with a testaurant - right behind 
..usi'-^ knew Alabajaa Sti^et wcmld change, but'we hoped fdr^apartaent 
lipxises rather' than ^businesrts-,^ . 

,^*;l*d liH^ to ieeVrorje* faaili^^'with children buy' into this neighbojf- 
ilood/. I'd' like to sell" it^reaafn^Swiidential.*^ ' 

' . ^ . ~ r ' : ' * 

Re8idej)t C • • ' ./ ^. * ' . • ^ 

•"We'ri^ extreaiely unhappy about what is happening in btir block and 
in sxirrounding blocks I ^Real estate men buy up property With an eye to 
the future. Then they xent to anyone an^/n^lect the proRkrty.\ This 
is Tiot right to us I It doesn't make for pleasant .living^ conditions.** 

- "I know* one family that didn't^ want^ to sill. They had a very nice 
home, but the plac.^' next door became a* ^dua^)'" . The]f^ finally sold out of 
desperationr." . * \^ ^ ^ ^ - 

* • "We ^^t to stay here the rest of our^ lives. This is home I We 
likl'it here. We like being near; downtown, the library, the, art auseuBj^ 
and the bus line.^ . ^ ^ ' T 

•Resident D ' \ ^ ' , ^ • • • . c , 

^ ' . • *« ^ ». • . * , " 

••The restaxirant on AJLabazna 'Sljreet (see photo) shouidn^t 'be in this 
area. They've* never given us too, much' trotibie,^ but**this neigWbbrhood * 
is a place, for homes. 'instenA of the restauraht, we would ha^^s »uclj 
preferred an antique shop." -v - . ' • ; 



• , •I'd rather have hi^ rises and cHjiics thap booze ' join£aV restaur- 
^ts^ ar^ stuff like that/* x • , ' * • ' ' 

* * * • . . * * , ' 

*I don*t-Jinow how ve <*an keep iV resideitti^^"* We biased the boat 
years ago ye didn't begin to take xaeasures to'lc^ep •undesirabics* 
out.- ' . ^ • 

^e^ideftt-S; — . . ^ . - ^ ^ - 

*Perhap*5 it night hk better let t3;e. Vhole area go cocnercial.- 

The cost of -poderpiziDg all these older residences wlil be too ggreertv 

It would be haard to get people to cooperate in a \imfom> rebuilding^ 

venture.** ' \^ 

Resident T . - , ^ - 

believe city ^governi^nts should oake efforts to^preserve areas 
•Like this one as residential rtei^hbc»:hoods*' Tightef deeq restrijctloiiis 
or strict zoning sboiU<l iiapleaented. , ^ I hate tb see this neighborhood 
becooe a hodgepodge of resident-'businfesses/ roociii5g JioUses^ and itfLni»** 
theaters, ^hich^ is .what It witl bacoiae if socae controls euren't estab-* 
listed.'' , * V, • / * , ' , 
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Part A - Affords the group a very brief background to the 
approach Uv«^ed in this sample urban unit. The S.E.S. series 
suggests how we* can cpnceptual^xe the iT^ariiing experience, 
individualize ^activities in order to^ recognize student interests 
and abiiitiesu and to identify the interdisciplinary nature of 
seoFraphic e(Jucation. ^ , ,^ - 

Part B - One of the most important new developments, in all 
Fccieties, is the movement, into urban areas^. Cities and urbarft. 
studies are becoming of very great interest to youngsters. The 
city Is a special kind of region. Hopefully, the pupils will 
learn to apply the regional method to a study of Moscow and, 
more importantly, develop^an lander standing of their own local 
urban environment • ' , ' 

Sgveral activities and inquiries are included so that the 
pupil will be^in to understand the tirbah region* 



Guide To The Teacher : 

The. Social and Environmental Studies series is designed for a pro- 
gram -of gebgraphic education extending .each year from gra'de 1 tc grade 13 • 

'The conceptual frameworks of understanding a^e used as a type of' 
.coninon den^ninator whicfi provides ^a co'ntinuum of learning throughout the 
pupil.' s enti;re schobl experience. The numerator of the leeuming equation 
cyi very with the content, pupil interest, local area, teacher background 
or any oth^r variables. , The conceptual schemes program, however, pro- • 
^ vides a clear seb of behavioral objectives which develop and matxire as 

the student looks more analytically at man, his environment, and the 
(\ spcietal matrix ir\ which he lives. 

There is no^ core pro-am, in the. social and Environmental studies 
^ outline, which must be taught at- any given grade. It is assumed that the 
^ teacher wilL relate the new iinit to the level of experience of the individ- 
ual child and that this .fundamental relationship must be achieved before 
^ any learning can' take place. ^ • - ^ • ^ 



v 

in this pfrograia we are necocasending that the* pupil learn the con- 
ceptual franevorks of iinder stitnding , rather than any specific content, 
in order to utilize then in itew situations, and new experiences. These 
concepts will enable him to relate infomation globally, -cocBanicate 
graphically, to better iinder stand ,the peoples of the world, interpret 
and apply new information to pattern developoent, appreciate the inter- 
dependence of nan, intelligently make decisions about resource atlloc-' 
ations for the future, develop a set of cultural values, becocae aware of 
intezrnational relationships and bette!" tinderstand the forces of change 
vrtiich are shaping the. world of the Year^^ O O O > ■ '. ' : 

If these indeed are our learning objectives in the field of Social 
Studies, we laust develop learning tinits which will advance the pupils 
step by step, towaird these (foals. 

SOCIAL AND ENVn^CTOmrTAL STUDIES 

The Regions of Han - Part 1. 

UNIT 2. MOSCOT, BLUEPRINT FOR A CITY 

TABLE OF CONTENTS . 

% 
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" * y - Planning for the Future 

0 

Introduction to the Urban Environment 

the' purpose of this ujiit is to fexplore the concepts that deal with 
the complex urban region. /Moscow has been selected since it is 
particularly noted for its urban planning and land. use control. 
The major questipns investigated in this unit include the following: 

- 1. The future of pur cities in the Year 2000. 

* 2/ How cam we prevent the urban sprawl of major cities into huge ' 
concrete connurbations? . " 

3. An examination of the morphology of a large city. ' 

4. How do people relate to the urban environment and how does 
, it relate to their everyday lives? 

"MoscQw, Blueprint for a City", is basically designed as a teacher- 
oriente^-unit with supportive audio-visual materials. 

The unit is divided into five investigations. Each of these sec- 
tions develops a succeeding st^fge of understanding from the general 
idea to the partictalar. Once again the pupil is asked to rebate 
this understanding to his own environment. 



>^ In each of the .investlgatioms the pupils are given £he opportunity. 
i to solve problems and develop their inquiry' skills* A variety of 
^ activities ^ch as optional readings , photographic interpretation^ 
sicjulation gaaes^ and descriptive amalysl5 are im51\>ded in the tmit- 

Investigation I focuses on the concept of the region. It provides read.- 
istic xznderstanding of the different types of regions amd the urban 
region in particular. / * * % " 

. . , \ 1 

Investigation II involves a study of the factors Which combin* to cin&ate 
a major tirbam centre* These factors include both«.ph2^icaL and 
hifeto considerations. ^ Why is it that sooe places have griwn <o 
fantatstic populations and others have not? / _ . 

Investigation III is a particular look at the Hoscow region. Here we • 
see a sample study of one of the vorld^s largest cities* How is 
it similar to our own area? How does it contrast with our area? 



Investigation IV is concerned with the way of life in Hoscow today./ It 
begins to look at the hxxman reaction to^^e environa^nt and to the., 
political system which prevails* How does the l^fe style of the 
average Muscovite compaure with our own? 

' • • • 

Investigation V presents students with a value problem* What type of 

city would we want Hx) live in^ if we could design it for the future? 
How can we benefit from the s^udy of- some of the other cities which 
maJce up our global village? . ^ - 

In answering questions like these ^vthe pupil begins to see sotne^of^ 
the problems and prospects which relate to his own area; He ought 
tb' better understand the problems of the city axA the need for par- 
ticipation in the planning process. ' 

ACTIVITY 1 - WHAT IS A REGION? " ' ' 

This investigation is an introduction to the basic idea 6f regional- 
ism. It should help pupils to understand how environmental data^ 
C2U1 be 'organized into regional patterns. These patterns will then 
enable, the pupil to examine the gomplex- world community in a more . 
intelligent manner. " • ■ 

1. Review the ideas given for thW fifth conceptual framework in 
the introduction. ^ ■ ' 

-2. You may wish to have the pupils play a game on the blackboarci . 
tp, reinforce the simple pattern idea. .Pupils can draw their 
own X's and O's patterns.. and^ the other children can try to 
recognize the figures drawn* 

ACTIVITY 2 • • _ 

In this exercise the pupils are asked to mark their homes on a map 
of the community. If possible obtaip a large scale map from the 
municipal assessment office. These vi^l provide an outline showing 
every lot in the coimminity. 



1. If this is not possible^ draw a simple xaap of the school area 
with the laain streets sbown* -Assist, pupils .to locate their 
hoae aurea^* ^ . ^ ■ 

2^ The results -of this, aptiyity say h« very^ interesting to you 
sinc*e they very often indicate*- sociological relationships 
• ,aaong the studrats. Occasionally^ yon sdil. discover a situ- 
ation whereby a pi5>il w^ livwj in an isolate^' location froa 
' the re8fc/>f the class/ my be relwtaht to work wall in class 

ACTIVITY 3 . . « , 

' The region quiz laap is-a-slxiple prcblea study which will further 
clarify the concept of regionalism to the students^' It is con- 
tained in the audio-visuatl kit which provides a copy of the pic- 
ture quiz for ^ch stxident. You say wish. to collect the sheets^ 
after the pupils have cccapleted the exercise, for future use. 

1. Try to relate the idea of the different kinds of regions to the 
experience o.f the children involved. .Quite often their holiday 
travel. experience will relate to different areas and they taay 

. be encouraged to incorporate this anvironmental ex|>«rience into 
the class disctissioir-of the kinds of regions, 

2. Since this is a teacher-oriented unit, it is hoped that you 
might be able to share some at your travel experiences with 
the children. Slides of different places and ways of •life 

■ will help the pupils become more aware of the regional concept* 

3. Parts of the City Region* 

Encourage the pupils to fully discuss this idea. Many of the ' 
^ students. do not have a basic understanding of where they live 
in relationship to their urban region. Hopefully, they will 
becomerxnore analytical of and interested in their^imoedlate 
I * environment. / 

' / 

ACTIVITY 4 * ^ / • 

This investigation is designed to provide ^e puptis,i/ith a concrete 
basis for understanding their environment^, Ismd the implication of ' 
regionalism to the world's cities. ^ ^ 

* ' '' " ' . 

1. You may wish to include a field trip of -your immediate city * 
region with this activity. It would provide the pupils with 
the exjperienc* necessary-to really understand their tifban 
environment* fie sure to take photographs and notes of each of 
the three sections. 

•** 

2. ' The pupil* may lik« to build a Jsulletin. 'board diipl'ay Which 

■hows the three main urban areas ^ 
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3. Always restriGfc the scope of your ^ieid activity to two or * 
three specific sample areas « Do not attempt to cover the 
whole city. ' * ^ 

*^ ' . ' 

ACnvfTY 6 - THE CITY QUIZ , 

■■ ■■ » • 

Do not be too surprised if the pupils caxmot identify the cities! 
The purpose of the activity is to illustrate to the pupils the 
fact that urban areas a^e becoming larger, more alike and that 
' they share^^tiher-saine ytdUlemsr"' ^ — : ~ — — — : 



* 1. You may wish to have the pupils participate in teams in, order 
to discuss their'*ob8ervatu.ons of the city photogjraphs amd the 
. questions on them. 

2. T^e class as* a whole should discuss the various emswers and 
students should be encouraged to defend their splutions. 

$ 

INVESTIGATION 2 - HISTORIC DECISION 

The human factor has always been very iit^rtant in the development 
of cities. This investigation provides activities which will hedp 
the pupils to understamd the role that man h^s played in the evolv*- 
^ ing urbam environment. 

Historical decisions have been responsible for the establishment of 
many communities. Whether they grew to become major cities or dis- 
appeared as ghost towns depended on a cc6yp].ex pattern of unrelated 

decisions and circumstetnces. 
f * 

ACTIVITY 8 - HISTORIC DECISIONS 

Note that this activity is a prerequisite for the sixmalation game 
in Activity 9. ^All of the pupils should listen to the record or 
a tape made from the 'record/ 

1. The ideas presented should be selected and interpreted by the 
students. One' lAethod is to prepare cards which outline some 
of the key factors. 

' ♦ 

2. The pupils should begin to realize the different types of in- 
formation which they aije selecting. Interdisciplinary Ideas 
such as political reasons, economic factors/ etc*/ should be 
discussed with the class. 



ACTIVITY 9 ' SIMULATIC^ GAME' ). . 

The main factor to keep in mind/ for a role-pl,aying simulation 
game it the idea that the pupils must do their own thing. Allow 
.tham to sptak freely and interpret the clues as they understand 
• them. ^ . . ■ , 



> 



It becomes a useful exercise for the teacher/ to carefully observe 
the^^vel of understanding/ depth of perception/ and the ability of 

/ , io • 
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each child on a continuing basis. 

1. Reat*-€tnge the seata^\n the classroom to resemble a /dourtroo© 
for the* public meeting. ' * , 

2. The lawyer teams may wish to have a pl^uinin^ session. These 
can be held in the hallway if seminar rooms are not available. 

ACTIVITY 13 - THE MOSCOW REGIOi " 

This ghotograph interpretation study is designed' to provide a 
sample ^mejthod of iavestijg^ting the local hcme area of, the pupil. 
The Moscow photographs^are a specific samplfe of the urban centre 
of a' major city. 4| 

The ^comparison with the pupil's ^home town will help to fcxS^s his 
ideas .and interpretation of his own environment. 

Activity 15 provides another item which can be used as part of the 
continuing evaluation of the individual pupil's progress. 

ACTIVITY 14 - URBAN STUDIES EXERCISE 

f 

X. It may be useful to have pupils begin this newspaper phota 
^ collection at the beginning oftJj^--unit . 

2. Have the pupils relate oth^ photographs of their area with 
•those -contained in the entire unit. The similarities 2Uid 
dif farence.s , will ^epend largely on your own location! Have 
the„pupils discuss this idea* " 

3l Discussion , evaluation/ and interpretation are a w^jor'^aart of 

this^ctivity. " Be sure, that the students have thought thoroughly 
about the" ideas and clues suggested by the photographs. ^ 

INVESTIGATION 4 - LIVING IN MOSCOW TODAY 

This investigation prdvides an excellent opportunity to introduce 
the whole idea of, propaganda. Do the children belieVe .everything 
they read? How dg you determine what is* the average and what is 
the exception? \do, we have problems of propaganda in Canada? 

Also included in this investigation is the human dimension, .of the 
way of life j^n Moscow. 'Cities are not composed of merely buildings, 
roadS/ and parks, they are 'concerned mainly- with people.' 

The familiar items arid comparisons- in this section should help the 
Canadian pupil to better understahd the viewpoint- of the Soviet 
. citizen. * ' 

ACTIVITY 16 - MOSCOW TODAY 

1. The interview- type information contained in this activity 

il • ^ 
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provides' the basis f^^eminar dis^ssiohs. t)ivide the class 
^ into' groups of 5-6 pypils« Each group will examine the 23 
topics and decide on their ccoments or reports to the class* 

2. Thi§^is an unstructured activity aixi the pupils, thenselves,' 
; must decide on the significance of the ideas presented. * 

3« Be sxire.tha^ the'sesiinaf or d£scu8sion groups make use of the 
photogtaphs in this entire unit* ^ . 

INVESTIGATION 5 - PLANNING FOB THE FUTURE . . • • 

The concept of urban planning is as ancient aa the first cities. 
However, the moderrl^, complex, industrial society* hAs created a 
chaotic, polluted, crowded megalopolis. Sccnewhere between the 
Rcxnan 'design, ajad the present congestion, the effectiveness of' 
urban plemning has been neutralized. 

Planning must he an estefcise in participatory decfljcracyl 

The public, soaehow, must become familiar with the basip needs of: 

a community. * . ' ^ , » 

Hopefully, this investigation will begin to kindle a^gjpark of • , • V 

interest in the young student mind/ so that he will iSegin tcf 
observe and to learn* • . ■ ' 

•f * . <t " - 

Hi's* local environment is his^ ladDoratory and, the future of our cities 
is his responsibility. " « * ^ * 

ACTIVITY 21 - DISCOVERING YOUR PLAN * * ^ ' . 

This activity attempts to maximize the use of the pupil's own 
local environment. Hopefully, the ideas of \irban studies yhich 
the child sees- for himself will be more meaningful thaifi merely 
talking eibout urban planning in the abstract. 

It is important that each pupil think about his home environment, 
so that he will see. and under stamd what he looks at every day. 

1. At this grade level ther:e is no. attempt to introduce the proper 
terms for land 'classification. It is sufficient that the pupil 
recognize the six simple categories suggested. 

2. The game of "monopply" may be introduced to suggest ^e idea of 
land use, oWnership and the economic factors. -of land values,, etc. 

activity: 24 - bluepr:|nt for a City 

This is an activity which^ will summarize and apply the^oncepts 
introduced in this unit. ' 

' 1 

1. Xn many cases, it is helpful for the .teacher, to assist the class 



it 
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as a*whole to^constxuct a basic pattern of theLr present coo- 
ntipiity. With this caraaon core the groups can t^en elixainate 
the things ^ich they do not like in their coominity and make 
^ their own sxxggestions regarding a futuristic design* 

^ • * # 

2. -It is in^xjrtant that the' pupils have 'an opportunity to exercise 
their imagination and creative thinking. 
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Be gxire that all of the necessary services are incltided in the 
plans so that it can be regarded realistically, even though 
the economics may be currently 'impractical. 

Have each group prepare a brief oral presentation to explain 
the featixres of their design • 



